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Abstract 


The use of new technologies has allowed ESL teachers to create new opportunities to promote 
the development of communicative skills and the use of authentic language. The Flipped 
Classroom (FC) has recently become a new trend that is being successfully implemented in many 
classrooms around the world. In the FC, learners review as homework, video lectures created by 
their teachers. During class, learners engage in projects and collaborative activities that promote 
collaboration and allow them to acquire both language and social skills. The FC implies a change 
in the roles for both teachers and students. On the one hand, FC promotes active learning that 
encourages learners to take control over the way they learn. On the other hand, FC allows 
teachers to become observers, facilitators, and tutors, who now have valuable class time to 
provide learners with support and differentiated strategies to address the needs of each learner. 
ESL teachers need to understand the multiple ways in which the FC approach can lead to a more 
communicative classroom. Therefore, this paper provides a characterization of the FC model. It 
includes three professional development workshops aimed at exploring the benefits of the FC 
model, assisting teachers to acquire skills to create flip lessons and leading them to consider the 


challenges that they may experience with its implementation. 
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Chapter 1: Introduction 


The use of technology has been rapidly changing the way teachers and students interact. 
The fast growth of internet access allows educators around the world to integrate the content of 
their curriculum with the use of multimedia software, learning apps, and Web 2.0 tools. 
According to Hung (2014), using technology in the classroom enhances the quality of the 
teaching and learning experience. In the last decade, ESL educators have implemented the use of 
Computer-Assisted Language Learning (CALL) software in order to expose learners to 
meaningful content and facilitate more convenient ways to build language skills and provide 
feedback (Lee, 2000). 

Liaw (1997) shed light on the impact that technology has over students' motivation and 
eagerness to learn a second language. According to Liaw (1997), the integration of technology in 
the classroom allows students to develop a positive attitude towards language learning. As 
explained by Herrera, Socorro, Murry, and Kevin (2015), teachers need to incorporate engaging 
classroom activities to enhance students’ motivation and self-confidence. Moreover, 
collaboration is another aspect of equal importance. When learners work together, they create 
opportunities for social interaction. Engaging learners in cooperative work promotes language 
learning and social development (Peregoy, Boyle, & Owen, 2016 ). 

In order to implement technology most efficiently, educators have developed new 
methodologies and approaches that provide a more personalized style of education where 
learners become the center of the learning process. Consequently, the term "blended learning" 


has gained popularity due to its convenience in integrating traditional face-to-face instruction 


with computer-assisted instruction (Bonk & Graham, 2012). According to Tayebinik and Puteh, 
(2013), the implementation of blended learning models promotes a learning environment where 
learners experience a higher sense of engagement and success. Consequently, blended learning 
facilitates more opportunities for interaction outside of the classroom (Senffner & Kepler (2015). 

Blended learning aims to create a student-centered learning environment. Notably, the 
flipped classroom approach has been identified as one of the most convenient and effective 
blended learning models, combining online and face-to-face instruction. The flip of the roles of 
both teachers and learners is essential to understand the implementation and effectiveness of this 
model. In the flipped classroom, students watch and listen to teacher-created videos and lectures 
in their own time. Therefore, class time 1s used to engage in meaningful projects that promote 
critical thinking skills and collaboration. Flipped classrooms allow teachers to differentiate their 
instruction and tailor their curriculum to the students’ individual needs (Bergmann & Sams, 
2012). 

In the flipped classroom, all the attention is centered on the learner and the learning 
process (Bergmann & Sams, 2012). Teachers become facilitators who benefit from their time in 
class by providing personalized feedback and support to struggling students. With the 
implementation of the flipped classroom approach, students collaborate in a positive 
environment where they can take control over the way they learn (Mehring, 2018). There are, 
many benefits that this powerful new approach could bring to the ESL classroom. On the one 
hand, flipped classrooms promote students' autonomy and provides multiple opportunities to 
develop language skills. On the other hand, the flipped classroom approach promotes the use of 
technology through mobile devices and facilitates new spaces where learners can interact with 


the language they are learning outside of the classroom. Given these points, ESL educators need 


to understand the importance of changing their mindset and flip the way they provide their 
instruction and interact with their students. 

As a result, this thesis project's main aim is to share with ESL educators the multiple 
benefits of implementing the flipped classroom approach in the ESL classroom. A series of 
professional development workshops are designed to demonstrate how teachers can enrich their 
instruction, improve the delivery of the content they teach, and enhance students learning 
through the implementation of the flipped classroom model. The first workshop highlights the 
principles of the Flipped Classroom and the benefits of 1ts implementation in ESL classes. In the 
second workshop, teachers identify the importance to use videos in the FC and learn how to 
make engaging video lessons using Screencast-O-Matic. In the third workshop, teachers learn 
how they can integrate Google Classroom and Google Educational apps in their FC. 

Besides showing the benefits of the flipped classroom model and its integration in ESL learning, 
this project also wants to encourage teachers to understand the importance of integrating 
technology in the ESL classroom. In some cases, the use of technology could be perceived as a 
time-consuming and challenging task. It is vital for teachers to recognize that technology 1s a 
powerful tool that can improve their teaching practices as well as impact positively the 
development of their learner's language skills through the implementation of the flipped 


classroom approach 


Chapter 2: Literary Review 


The integration of technology in the field of education has significantly impacted the way 
teachers and students interact. A new digital age in education has encouraged teachers all over 
the world to discover creative ways to integrate the use of technology in their classrooms. With 
the emergence of Web 2.0 tools, learners assumed an active role where they do not just create 
their own content but also share it with the world (Nakamaru, 2011). In the same way, teachers 
have been able to incorporate multimedia resources in their lessons and engage students in 
collaborative activities, such as blogs, presentations, videos, and podcasts (Zaryn, 2013). As 
suggested by Dudeney and Hockey (2016), teachers need to be aware that technology can 
promote learning, not just in the classroom, but also outside. Consequently, the use of 
appropriate online environments allows teachers to focus on learners’ needs and helps them to 
collaborate through meaningful learning experiences (Colpaert, 2004). 

In this chapter, I will examine some research pertaining to the integration of technology 
in ESL learning. I first provide a characterization of CALL (computer-assisted language 
learning) and Web 2.0 tools and discuss some studies that demonstrate its advantages in ESL 
learning. I then provide definitions of blended learning and discuss the benefits of the 
implementation of the flipped classroom approach. In the same manner, I will discuss several 
studies that support the idea that the flipped classroom approach maximizes learning 
opportunities in the classroom, promotes dynamic communication between learners and teachers, 
and allows learners to take control of the way they learn. Finally, I will discuss the challenges 


that teachers may encounter when trying to integrate technology into their classrooms. 


Call and Web 2.0 Tools 

English as second language teachers started using computer applications for language 
learning (CALL) to provide supplementary study materials in the forms of digital books and 
multimedia software used in language labs (Brown, Campbell, & Weatherford, 2008). Chapelle 
(2010) illustrated the importance of using online learning tools, including CD-ROMS, virtual 
dictionaries, and grammar checkers to provide more opportunities for learners to practice the 
target language. Lee (2000) suggested in one of his studies that CALL facilitated the 
development of learners' language skills as well as improved the quality of the feedback that they 
received by their teachers. Lee (2000) also mentioned that CALL enabled collaborative work and 
enhanced student achievement. Parrish (2004) suggested the idea of integrating into the ESL 
curriculum opportunities to teach learners basic computer skills to improve their work 
environment and enrich their involvement in their communities. Similarly, McCain (2009) 
discussed the importance of increasing ESL learners' familiarity with technology and the 
development of their digital skills. According to McCain (2009), the use of technology in the 
classroom could promote the development of job-related and communication skills at the same 
time that academic content is being taught. 

In the same way that CALL allowed ESL learners to develop and strengthen their 
language skills, Web 2.0 tools also facilitated the integration of apps, including blogs, social 
media, and wikis, in order to maximize learners' experience and exposure to authentic language 
(Amzaorou & Oubaha, 2018). As suggested by Annamalai, (2018) ESL learners benefit from 
using Web 2.0 tools, such as WhatsApp and Facebook, since it allows them to practice their 
writing skills as well as encourage their participation in activities that promote interaction and 


collaboration to construct knowledge. 


A number of studies have reported the significant benefits of implementing CALL and 
Web 2.0 tools in the ESL classroom. The study conducted by Limia, Dewitt, Alis, and Abdul 
Rahman (2017) acknowledged the positive experience learners had while interacting and 
collaborating in online journals. The results indicated improvement in learners' writing skills and 
an increase in their levels of engagement and motivation for learning and practicing the target 
language. This finding is particularly relevant considering the experience of passive learners who 
usually do not engage or participate in class activities due to their lack of confidence or limited 
English proficiency. 

Additional benefits of the implementation of technology in the ESL classroom were 
found in the study conducted by Lin, Groom and Chin-Ying (2013), aimed at analyzing the 
results of using blog-assisted language learning (BALL) and its implications in the development 
of Taiwanese college students' writing skills. The study demonstrated that BALL promoted a 
more dynamic communication between peers and instructors. Moreover, learners valued the 
convenience of this methodology because it gave them the chance to submit their entries from 
any location as well as explore the content of the journals. As explained by Garrison and 
Vaughan (2008), online learning creates communities where learners can interact and learn 
anytime and anywhere. 

More evidence of the benefits in the use of technology with ESL learners was highlighted 
in the study carried out by Nakamaru (2011). The study described the experience of L2 
community college students who were working and collaborating through Wikis in a writing 
class. Nakamaru (2011) indicated that wikis stimulated meaningful interactions between the 


participants; also, wikis allowed learners to experience a higher level of engagement and 


improvement in their writing skills. Moreover, Nakamaru (2011) shed light on the importance of 
including learners' needs and interest in the design of the learning environment. 

Implementing CALL and integrating Web 2.0 tools in communicative learning 
environments allowed a flip in the role of teachers and students (Lam & Lawrence, 2002). The 
classroom evolved from a teacher-centered instruction to a more student-centered (Brown, 
Campbell, & Weatherford, 2008). Learners became more involved in the choices they made in 
their learning. In contrast, teachers became facilitators and advisors who promote the acquisition 
of digital skills and value the use of technology in their teaching practices (Bancheri, 2006). As a 
result of this changing scenario, the term "blended learning" started gaining popularity among 
educators. Therefore, it is vital to understand the definition of blended learning and identify the 


significant benefits that it can offer to both ESL students and teachers. 


Blended Learning 

The flipped learning network (2014) characterized blended learning as a pedagogical 
approach in which learners interact and engage creatively in a dynamic learning environment 
guided by the educator. Sharma and Barret (2007) further explained that blended learning is 
characterized by the integration of face-to-face instruction with the use of technology. Similarly, 
Allan (2007) suggested that blended learning allows teachers the possibility to create language 
programs taking into account the particular needs of each student. Zhang and Zhu (2018), 
mentioned that blended learning approaches, promote interactive, encouraging, and inspiring 
environments where learners are eager to participate and take control of the way they learn. 
Senffner and Kepler (2015) also found that blended learning makes teaching more meaningful 


because learners are provided with more opportunities to learn in and outside of class settings. 


Marsh (2012) illustrated some of the benefits of implementing blended learning in 
comparison with traditional teaching methods. According to Marsh (2012), blended learning 
facilitates collaboration, promotes learner's autonomy, and allows teachers to differentiate their 
instruction by supporting learners with personalized learning strategies. Likewise, Marsh (2012) 
suggested that learners who are afraid to make mistakes in front of their classmates or need extra 
time also benefit from blended learning since they have the opportunity to prepare and practice 
the lessons on their own, at their own pace, and in their own time; therefore, blended learning has 
a positive influence in learners’ motivation and confidence (Marsh, 2012). 

Prensky (2007) illustrated the shift in the role of both teachers and students in the blended 
learning approach. Teachers act as mediators, facilitators, and guides. Teachers can connect with 
their students outside of their classroom; therefore, they become a companion in their learning 
journey (Prensky, 2007). Blended learning places learners at the center of the learning process; 
consequently, it allows them to become independent and autonomous learners who now have the 
opportunity to choose the way they want to learn. In a like manner, blended learning encourages 
teachers to promote meaningful learning experiences in which they can consider learners' 
learning styles and needs (King, 2016). 

As noted above, the implementation of blended learning has demonstrated significant 
benefits to ESL learning in comparison to traditional teaching methods (Tayebinik & Puteh, 
2013). Due to blended learning, the teachers are no longer presenters of information; instead, 
they become facilitators of structured learning environments designed to promote success and 
achievement (Marsh, 2012). Learners are no longer sitting down in rows, listening to their 
teachers talk; instead, they use their mobile devices and interact with apps, social media, and 


learning software (Mehring & Leis, 2018). Blended learning has allowed the implementation of 


different learning models that have demonstrated increased learners' engagement and the 
development of language skills (Sharma & Barret, 2007). Among the different blended models, 
including rotation, flex, a la carte, and enriched virtual, the flipped classroom (FC) model has 
gained popularity over the past years due to its dynamic, flexible, and convenient 
implementation on education (Bergmann & Sams, 2012). Consequently, it 1s essential to review 


the main features of the FC and understand its effects on ESL learning. 


The Flipped Classroom 

The Flipped Classroom (FP) is an emerging blended learning model that has been 
effectively used in school and university settings. In the FC, learners engage in differentiated 
learning activities designed based on their needs (Delozier & Rhodes, 2016). As Chen (2014) 
pointed out in the FC, "traditional lecturing is delivered out of the classroom time with 
asynchronous video lectures" (Chen, 2014, p. 112). In a like manner, Chen (2014) mentioned 
that FC allows students to get personalized feedback and more effective scaffolding by their 
teachers. Similarly, Fulton (2012) suggested that the implementation of FC encourages students 
to take more responsibility for their learning. Zhang, Wang, and Zhang (2005, 2012) shed light 
on the importance of incorporating student-centered activities that facilitate study, research, and 
discussion of topics and concepts before class. Therefore, in FC, students are not receivers of 
information anymore but instead become active participants in their learning process (Zhang, 
Wang & Zhang, 2005, 2012). 

Bergmann and Sams (2012) characterized the new role that teachers assume in the FP. 
Instead of being presenters of information, teachers perform a tutorial role. In addition, 


Bergmann and Sams (2012) explained that FC allows teachers to help students who are 
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struggling the most; therefore, the FC enhances the learning experience and creates opportunities 
for teachers to differentiate their instruction. According to Herreid and Schiller (2013), the FC 
becomes a space where students with different levels of proficiency interact and engage in 
activities and projects that promote active collaborative learning. 

In the FC, video lectures are used as a vehicle to trigger students' interest in classroom 
activities (Gaughan, 2014). Most of the time, the video lectures are made by the teachers and 
include images, maps, annotations, and graphic organizers (Gauhan, 2014). Additionally, tools, 
including media platforms such as iTunes, Youtube, Google Classroom, and Screencast are used 
for video creation and distribution (Kotlik, 2014). An alternative for those teachers who struggle 
with technology or do not feel comfortable in front of a computer screen is to use other teacher's 
videos. Bergmann and Sams (2012) suggested that "using videos produced by other teachers, and 
not producing your own videos, may be your best option as you begin flipping your classroom 
(Bergmann & Sams, 2012, p. 36). There is a wide range of resources available for teachers to flip 
their classrooms, including Youtube, Khanacademy.com, and Sophia.org that contain video 
lessons that engage learners in interactive activities. As highlighted by Schmidt and Ralph 
(2012), it is vital to engage learners through exciting and challenging activities at home. 
Interactive work at home facilitates the successful implementation of the FC model (Schmidt & 


Ralph, 2012). 


Case Studies and the Flipped Classroom 
The success of the FC implementation has been illustrated in several studies. Limia Ali, 
Dewitt, Alias, & Abdul Rahman (2017) conducted a study analyzing the effectiveness of the FC 


model in a writing module in a secondary school in Sudan. The writing module designed in the 
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Edmodo platform had as the primary purpose to teach students how to write descriptive 
paragraphs, and it included the use of teacher-created videos, discussions, and practical 
exercises. Additionally, students participated in face-to-face sessions with the instructors. The 
study concluded that students who were enrolled in the flipped learning module did show 
improvement in their writing skills in comparison to those enrolled in a traditional writing class. 
Moreover, students who completed the FL module demonstrated higher levels of interaction and 
engagement during the four weeks of the course (Limia et al., 2017). 

According to (Limia et al., 2017), FC promoted a positive teaching and learning 
experience because it gave learners the possibility to interact in a more personalized way with 
the content and the instructors. Additionally, the integration of collaborative tools and apps such 
as Google Drive and Google Classroom allowed learners to engage in cooperative activities and 
projects where they were able to enhance their writing skills. 

Another critical finding shown in the study by (Limia et al., 2017) indicated that the 
implementation of FL improved learners' engagement and fostered positive behaviors in their 
interactions. This outcome was demonstrated in the surveys applied at the end of the course, 
where participants valued the convenience of the module, especially those who consider 
themselves as passive learners and often do not feel comfortable participating in face-to-face 
sessions (Limia et al., 2017). However, their participation and level of engagement in the online 
module were significantly higher. The results of this case study demonstrated the exceptional 
benefits of FL and showed that the combination of multimedia learning activities and face-to- 
face sessions could improve learners' language skills and increased their engagement and 


motivation (Limia et al., 2017). 
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In another case study, Wang and Zhang (2013) analyzed the benefits of FC teaching in an 
ESL language class composed of 16 junior college students in Taiwan. Before class, the students 
engaged in their individual study and previewed the contents and concepts they were going to 
cover in class. During class, students worked on groups and collaborated through meaningful, 
practical projects. After class, students upload their work on an online platform. The teachers 
acted as tutors during the face to face sessions and provided feedback once students turned in 
their work. The study concluded that students demonstrated improvement in their listening, 
speaking, reading, and writing skills. Moreover, the students expressed a preference for FC 
teaching (Wang & Jhang, 2013). 

More evidence of the success of the implementation of FC was found in the study 
conducted by Hung (2014) in an elementary school in Guangzhou, China. The study compared 
the progress and behaviors of two EFL classes. The experimental group interacted in a FC 
environment. Meanwhile, the control group interacted in a traditional teaching environment. An 
online learning platform was used with the experimental group, where teachers provided learners 
with video lectures and content that was expected to be reviewed and studied before class (Hung, 
2014). During class, the students engaged in projects, discussions, and presentations. The 
findings of the study concluded that the experimental group showed improvement in their test 
results and increased students' engagement and participation in the FC environment. Students 
valued the implementation of the FC model since it provided them with opportunities to 


collaborate, share, and discuss ideas with their peers (Hung, 2014). 
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Challenges 

The essential benefits and advantages of implementing the FC model in ESL have been 
demonstrated. However, to guarantee the success and effectiveness of this model, it 1s 
recommended that teachers also consider the possible challenges that may arise with the 
implementation of this learning approach. On the one hand, it is quite possible to find students 
who cannot watch video lectures because they do not have internet or computer access at home. 
In this case, Bergmann and Sams (2012) recommended that teachers upload videos in the school 
district servers as well as take advantage of students’ devices, including iPods, cell phones, and 
flash drives. Additionally, burning DVDs becomes another alternative for students with limited 
technological resources (Bergmann & Sams, 2012). 

Another challenge that teachers may encounter when trying to implement the FC 1s 
finding that students do not have the appropriate digital skills to interact with the content at 
home. Aidinopoolou and Sampson (2015) suggested the importance of dedicating a significant 
amount of class time to train students in the use of essential functions such as creating email 
accounts, downloading apps and using online collaborative tools. Moreover, Aidinopoolou and 
Sampson (2015) recognized the importance of involving parents with the FC approach in a way 
that they can understand the role they play in students’ learning process and provide them with 
strategies and guidelines that they can follow at home. 

Bergmann and Sams (2012) illustrated another common challenge related to teachers’ 
attitudes and perceptions regarding the use of technology in the classroom. In many cases, 
teachers are reluctant to use technology because they think it is difficult, time-consuming, and 
overall is not worth to waste valuable class time to allow students to use their mobile devices for 


learning purposes. As Bergmann and Sams (2012) indicated, “flipping the classroom 1s more 
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about a mindset: redirecting attention away from the teacher and putting attention on the learner 
and the learning (Bergmann & Sams, 2012, p. 11). Additionally, the implementation of the FC 
requires teachers to spend time acquiring skills in order to develop some level of technological 
competence that allows them to implement the model successfully (Aidinopoolou & Sampson, 
2015). 

Teachers need to understand the importance of implementing technology in the ESL classroom 
as a vehicle that promotes language learning and creates opportunities for social interaction 
among learners. In the case of PC, 1t was proved to be a highly effective learning approach. This 
finding is supported by many experts in the area who demonstrated its benefits. The integration 
of online learning activities that imply the development of reading, writing, grammar, and 
listening skills can benefit from face-to-face sessions with the instructor. Additionally, learners 
benefit from the use of mobile devices and gadgets that allow them flexibility and convenience 
in connecting and engaging with the content anytime, anywhere. Therefore, the implementation 
of FC creates an ideal scenario for language learning, but 1t also challenges teachers to adapt 


their instruction to the technological demands of a globalized worl 


Chapter 3: Project Design 


This chapter contains the rationale behind creating a series of professional development 
workshops for English as a second language teachers, focused on understanding the multiple 
benefits of the flipped classroom (FC) approach in ESL learning. As explained by Bergmann and 
Sams (2012), FC occurs when learners are exposed to new knowledge that takes place outside of 
class. Generally, learners review content delivered in the form of teacher-created video lectures 
before class. Therefore, class time is used to engage learners in collaborative activities through 
which they “assimilate the new information and develop their own thoughts and ideas” (Mehring 
& Leis, 2018, p. 2). 

The implementation of FC improves the learning experiences of both teachers and 
students. First, FC promotes a learning environment with highly motivated and engaged learners 
that develop ownership of their learning (Mehring & Leis). Second, FC allows teachers to 
provide learners individualized support and feedback (Bergmann & Sams, 2012). Bonk and 
Graham (2006) shed light on the benefits of making the course contents available for learners in 
a way that they can access anytime, anywhere. Allowing learners to watch the videos at their 
own pace results in more time to process and review class concepts (Bonk & Graham, 2006). 
Therefore, learners' confidence increases since they feel better prepared to engage in the face-to- 
face sessions with their instructors (Bergmann & Sams, 2012). 

As noted above, implementing the FC model could lead to the development of a more 
communicative learning environment in ESL classes. When learning in the FC, “learners interact 


among themselves and the content being taught” (Mehring & Leis, 2018, p. 3). 
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Similarly, the FC provides learners with multiple opportunities to collaborate and become 
mentors for those students who are struggling (Bergmann & Sams, 2012). As suggested by 
Wong and Filmore (1982), ESL teachers need to facilitate opportunities for English language 
learners to interact with their peers. Moreover, Peregoy and Boyle (2016) highlighted the 
importance of allowing ESL learners to work together on collaborative projects that promote 
both social and academic language development. Additionally, Peregoy and Boyle (2016) 
acknowledged the benefit of incorporating student-centered activities in a learning environment 
where teachers can differentiate and tailor their instruction based on learners’ abilities, strengths, 
and needs. 

The implementation of the FC in ESL learning could lead to facilitate “new opportunities 
for social interaction and language use that promote content learning and social development” 
(Peregoy & Boyle, 2016, p. 142). Consequently, ESL teachers who are used to more traditional 
teaching methods could benefit from the FC ideas. For this reason, the product of this project 
includes three professional development workshops aimed at helping teachers understand the 
multiple benefits of the FC in ESL learning, assist them in acquiring the skills to create flip 
lessons, and lead them to consider the challenges that they may experience with the 
implementation of the model. The workshops also aim to encourage teachers to understand how 
the FC model provides learners with multiple opportunities to use the target language in 
authentic situations. 

In the first workshop, teachers will learn about the fundamentals of the FC approach as 
well as the steps suggested by Bergmann and Sams (2012) to design flipped lessons. This first 
session also includes a survey where teachers can share their perception of the use of technology 


in their classrooms. The main aim of the first training session 1s to illustrate how the FC model 
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can lead to a more communicative ESL classroom. In the second workshop, teachers will learn 
how to produce engaging videos using the free online screen capture tool Screencast-o-Matic. 
Additionally, alternative video websites and internet resources will be shared in order to 
encourage teachers to begin flipping their classrooms. In the third workshop, teachers will learn 
how they can use Google Classroom to distribute information, share resources, set assignments 
that promote collaborative learning, and provide individualized feedback. Additionally, teachers 
will consider some of the challenges that they could face when implementing the FC model. 

At the end of the three professional development sessions, ESL teachers will identify how 
they can incorporate the FC model to facilitate student-centered activities and keep learners 
actively engaged in their learning process. Additionally, teachers will realize that it is not 
necessary to be a technology expert in order to create engaging video lessons. Moreover, 
teachers will understand the importance of allowing learners to develop ownership for their own 
learning. Finally, teachers will reflect on their role in this new learning approach. As described 
by Bergmann and Sams (2012) “flipping the classroom aims at redirecting attention from the 


teacher and putting attention on the learner and learning (p. 11) 


Chapter 4: The Project 


The product of this project includes three professional development workshops intended 
to encourage English as a second language teachers to identify the multiple ways in which the 
Flipped Classroom approach can lead to a more communicative classroom. The workshops will 
be supported by the use of a keynote presentation, which is included in the Appendix A. During 
the first workshop, teachers will learn the fundamentals of the FC. In the second workshop, 
teachers will learn how to create engaging videos with Screencast-O-Matic, and they will explore 
different resources that can be used to enrich and complement the implementation of the model. 
Finally, in the third workshop, teachers will learn how to integrate Google Classroom and use the 


Google Suite to foster collaborative activities and projects. 


Workshop 1: The Flipped Classroom 

The first professional development workshop includes six sections: first, an introduction 
that includes the principles of the Flipped Classroom model and a survey to identify teachers' 
perceptions regarding the use and importance of technology in education. Second, a 
characterization of the FC approach and a description of its main features. In this section, 
teachers will observe a video of the model being implemented. Third, an illustration of the roles 
of both teachers and learners in the FC. Fourth, an explanation of the importance of creating 
videos in the FC. Fifth, tips and ideas for teachers to consider when implementing the model. 
Finally, teachers will be exposed to a variety of resources that can be used to promote 


collaboration and development of language skills. 
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Introduction 

The introduction of the keynote presentation includes two statements discussed by 
Bergmann and Sams (2015) and Brown (2018) that provide teachers with the main principles of 
the FC model (Figure 4.1. See also Appendix A, Slide #2). In the first statement, I will discuss 
the impact of the FC approach in the learning experiences of both teachers and students. The 
second statement will encourage teachers to rethink their current teaching practices and consider 


how they can improve the effectiveness of their instruction with the FC. 


Are you ready to flip your class? 


¢ Flipped Learning has a deep 
impact on the professional lives of 
teachers, but more importantly, 
flipped learning positively affects 
the lives of students (Bergmann & 
Sams, 2015) 





» If you are ready to relearn 
everything you know about 
teaching, you are ready to flip 
your classroom (Brown. 2018). 





Figure 4.1: Are you ready to flip your class? 


Next, I will share with the teachers a survey that they will need to take in the 
Surveymonkeyplatform. The purpose of the survey is to allow teachers to reflect on their 
attitudes and perception towards their use of technology. The survey is composed of ten 
questions, and the answers will express their level of agreement and disagreement (Figure 4.2, 
See also Appendix A, Slide #3). Once they finish answering the questions on their electronic 
devices, I will display the results in the platform. I will use the statements from the survey to set 


the ground and introduce the main features of the FC model. 
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How do you feel about the following statements? 





*l enjoy learning about new technologies and applications that later | can use in my classroom. 
*Allowing students to use technology is risky. They can easily access inappropriate content. 

*| have access to technology tools and resources to integrate in my classroom instruction. 
*There is too much technological change coming too fast without enough support for teachers 
*Students learn best in traditional lectures that are delivered at a mainstream level. 

*There is no way | can personalize the education of 35 students at the same time. 

* Using mobile devices in the classroom can lead to interferences in students' learning 
processes. 

*When using technology, students can create products that show higher levels of learning. 

* | think technology is unreliable. 

* Using technology in the classroom can lead to more exciting and engaging lessons. 


Figure 4.2: Survey: How do you feel about the following statements? 





Characterization of the FC 

In the second section of the workshop, I will describe the main features that characterize 
the FC model. Initially, I will discuss the definition provided by Mehring & Leis, (2018) in 
which is illustrated the new way in which teachers and students interact in this learning model 


(Figure 4.3, See also Appendix A, Slide #4). 





What is the Flipped Classroom? 


* It is an instructional approach 
where teacher-created 
materials, featuring 
instruction of new concepts, 
are viewed outside of 
scheduled class time, in turn 
freeing teacher-student time 
for more collaborative efforts 
in class (Mehring & Leis, 2018) 


Figure 4.3: What is the Flipped Classroom? 


After, I will illustrate the way in which the FC transforms traditional classrooms. 
Students are not passive observers anymore but instead become active participants in their 
learning process (Zhang & Wang, 2005). In the FC model, learners use their time outside of their 


class to watch video lectures and content facilitated by their teacher. During class, learners 
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engage in active learning activities while teachers become tutors who guide students and provide 


individualized feedback and support. (Figure 4.4, See also Appendix A, Slide #5). 


What does a flipped classroom look like? 


= e 
b o — * Students watch video lectures at 
+ of / E home. In class, students engage in 
& 6 HL Homework Activities collaborative learning activities. 
Lecture FLIPPED o + Teachers are observers who 
Ez H È o assume a tutorial role. Also, 
6 k teachers facilitate student- 
) centered activities. 


» All the attention is centered on the 
learner and learning (Bergmann € 


SEE THE MODEL IN ACTION: Sams, 2012). 








Figure 4.4: What does a flipped classroom look like? 


Additionally, teachers will have the opportunity to see the FC model in action through the 
YouTube video “What a flipped classroom looks like.” The video will allow teachers to 
appreciate the successful story of Clintondale Highschool, a low income school in the city of 
Detroit affected by its tight budget, declining enrollment and low performance in state tests, who 
decided to implement the FC model, and experienced positive benefits including improvement in 


academic results and an increase in students engagement and motivation. 


Roles of Learners and Teachers 

In this section of the workshop, I will provide a description of the roles of learners and 
teachers in the FC. First, I will focus on the way students interact, learn, collaborate, and engage 
in active learning in the FC (Figure 4.5, See also Appendix A, Slide #6). Then I will characterize 
the form in which the teacher role is transformed in the FC (Figure 4.6, See also Appendix A, 


Slide #7). In the FC, teachers are not presenters of information anymore but instead, assume a 
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tutorial role. Also, I will explain how the FC allows teachers to create new learning opportunities 


and differentiate their instruction (Bergmann & Sams, 2012). 


* Interact with the content they are learning 
and their teachers. 


* Develop autonomy and take control of the 
way they learn. 


* Work together on collaborative activities that 
promote social and academic language 
development. 


+ Must be able to demonstrate relevant skills 
and to apply their learning through creative, 
real-world demonstrations 





» Engage in active learning. 


Figure 4.5: Learners in the FC 


Teachers in the FC 


* Become coaches who guide and help 
learners apply new learning. 


* Use video lectures to trigger students’ 
interest. 


* Promote interaction through student- 
centered activities. 


» Explore individual student's learning 
difficulties and styles. 





* Build positive relationships with their 
students. 


4.6: Learners in the FC 


The importance of videos in the FC 

In this section, I will discuss the importance to facilitate teacher created content in the 
FC. Moreover, I will mention the tools that can be used to create engaging videos (Figure 4.7, 
See also Appendix A, Slide #8). At the end, I will provide alternatives for teachers who want to 
flip their classroom but do not feel comfortable creating their own videos or do not have the 


technological skills to make one. As mentioned by Bergmann and Sams (2015), it is acceptable 
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to use videos that other teachers make. The key is to make sure students are engaged with the 


content and have something to do as they watch. 


The importance of videos in the FC 





The reason teacher-created videos are 
more successful is because they involve 
one of the fundamental features of good 
teaching: relationships between students 
and their teacher (Bergmann & Sams, 


2015) 
TOOLS 


is 
2 
L 4 SCREENCAST [e ) MATIC 
"| —! 
= ~ 


Figure 4.7: The importance of videos in the FC 





Tips to flip your class 

This section covers a variety of tips and ideas aimed at helping teachers to flip their 
classes (Figure 4.8, See also Appendix A, Slide #9). Initially, I will encourage teachers to flip a 
lesson, so they get used to working with the model. 

Then I will highlight the importance of choosing a topic, designing the learning activities 
and integrating the video lessons in an online platform. Additionally, I will remind teachers 
about the importance of socializing with students the expectations while watching the videos, the 
modifications for those students who do not have access to technology and the importance to 
involve parents in the implementation of the model. 

Finally, I will share resources and applications that promote the development of reading 
comprehension skills, grammar and vocabulary practice, online tools that engage learners in 
collaborative writing projects and the online platforms that allow teachers to provide feedback 


(Figure 4.9, See also Appendix A, Slide #9). 


Tips to flip your class 


1) Whatis one lesson or topic with which students in your class typically 
struggle, one you find yourself repeating over and over? 


2) Howcan your students demonstrate that they know how to use that 
concept or topic from that lesson? 





3) Try to record your video lesson. Remember it is ok to use videos from 


Fli d 
is colleagues too. 





Classroom 4) Teach your students to watch your videos. 


5) Share your videos on your school website, YouTube, or flash-drive. 


6) Provide alternatives for students who don't have access to 
technology. 





7) Involve parents. 


Figure 4.8: Tips to flip your class 


seful resources 






ONLINE PLATFORMS 


Z Edmodo 


Figure 4.9: Useful resources 


Workshop 2: Using Videos in the Flipped Classroom 


The second professional development workshop includes three sections: first, I will 


illustrate the rationale that explains the importance of using videos in the FC, second, I will 
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provide the resources and the steps to create video lessons for the FC. This section will include a 


tutorial of Screencast-O-Matic. Finally, I will share additional resources and alternatives for 


teachers who choose not to engage in making videos yet. 
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Introduction 

In this section, I will provide an introduction that highlights the importance of using 
videos in the Flipped Classroom (Figure 4.10, See also Appendix A, Slide #12). One of the main 
features of the FC is that it allows learners to take control of the way they learn. In the FC, 
learners watch teacher created videos at home. In the same way, learners have the convenience to 
watch the videos at their own pace. Therefore, it is essential for teachers to make those videos 
interesting, meaningful and useful. At first, teachers who are new to the model can use videos 
made by colleagues; however, the ideal scenario is to use videos created by the teacher since it 
involves one of the fundamentals of good teaching: relationships between kids and their teacher 


(Bergmann & Sams, 2015). 


Introduction 


+ Video lectures are a powerful tool 
that teachers use in the FC to trigger 
students’ interest that help them 
prepare for classroom activities. 





+ Students can watch the videos at 
their own pace, anytime, 
anywhere.Also, they have the 
ability to pause and rewind their 
teachers. 





Figure 4.10: Introduction. 


Another important characteristic of the FC that I will highlight in this section of the 
workshop is the convenience that learners have to pause and rewind their teachers (Figure 4.11, 
See also Appendix A, Slide #13). Therefore, learners can watch the video and pause it as many 
times as they want. They can clarify main ideas, take notes, and write questions that they can 
discuss with their teachers during the face-to-face sessions. As explained by Bergmann and Sams 
(2012) pausing and rewinding allow teachers to reach students with different levels of 


proficiency. 


Pause and rewind 


Learners work at their own pace. 
They can pause the video anytime 
and write down notes or questions 
about the lesson. When they come 
to class, they get help from their 
teachers. Meanwhile, teachers use 
students questions and doubts to 
evaluate the effectiveness of their 
videos. 


Figure 4.11: Pause and Rewind 





REWIND 


At the same time, I will describe the most common ways in which teachers are able to 


make videos for their flipped classrooms (Figure 4.12, See also Appendix A, Slide #14). I will 


mention the programs, devices, and applications that can be used for this purpose. Later, I will 


describe the steps that need to be considered to plan and record a successful instructional video 


(Figure 4.13, See also Appendix A, Slide #15). 


Making your own videos 





* One the most effective ways to create 
instructional videos is through screen 
casting software. 


* Making videos instructional videos is 
not expensive. Devices such as laptops, 
tables, and phones can be used to 
create and produce quality videos. 


+ Use apps such as quicktime, clips or 








SCREENCAST © MATIC 


Figure 4.12: Making your own videos 
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Steps to make your video 


* Plan your lesson. What do you want your 
students to learn? 


* Create an outline or script of your video 


+ Record the video ( keep it between 10 and 
15 min). 


* Add annotations are good way to make 
your video interactive. 


+ Edit your Video 


+ Publish your video SCREENCAST + MATIC 


Figure 4.13: Steps to make your video 





Screencast-O-Matic Tutorial and extra resources 

In this section, I will explain the features of the screen recording software Screencast-O- 
Matic. First, I will lead teachers in the process of setting their accounts and install the software 
extensions on their devices. (Figure 4.14, See also Appendix A, Slide #16). Then I will provide a 
demonstration in which teachers will learn how to record, edit, and share their videos. (Figure 


4.15, See also Appendix A, Slide #17). 


How to make your video on Sereencast-0-Matic? 





+ Use your email to signup < 

* Install the extensions. 

+ Allow the system to use your camera and microphone. 
*Clickon CARICIAS _ to begin your recording. 

+ Click on $ if you only want to record your screen. 





+ Click on E if you only want to record your webcam 


* Click on if you want to record both your screen 
and webcam. 





Tip: If you don't feel comfortable talking in front of the camera yet, choose the option to record screen only. 


Figure 4.14: How to make your video on Screencast-O-Matic? 
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How to publish your video? 





Available on @ Chromebook, @ Mac, and 88 Windows. 


+ Click on MERZ to start recording. 


* Preview your video. 

* Click on ET to edit your video and add more advanced features. 
* Click on if you want to download the video on your computer. 
* Click on CEJ if you want to save your video on the website. 

* Click if you want to upload the video on Youtube. 


Figure 4.15: How to publish your video? 


Finally, I will share a list of resources that teachers can use as a reference to find video 
lessons and additional materials that they can integrate in their FC (Figure 4.16, See also 
Appendix A, Slide #18). 

The main aim of this final part of the workshop is to provide teachers with enough 
technical resources to support them in the process of making their own videos. Also, the 
additional resources will benefit those teachers who choose not to make their own videos but still 
want to implement the model by using the videos from one of their colleagues or use the 


suggested websites. 


What about If | dont plan to create my videos yet? 








+ There alternative websites 
such as YouTube, TED Talks and YouTube 
The Khan Academy with 
video lessons, lectures and 
resources for free. 


© Khan Academy 





Important: The more interactive the work is at home, the more successful the flipped classroom is, and the more your 
students you will keep watching your videos. 


Figure 4.16: How to publish your video? 
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Workshop 3: How to use Google Classroom in the FC 

The third professional development workshop will focus on the use of Google Classroom 
in the FC model. First, I will describe the main features of Google Classroom and the different 
ways that it can be integrated with Google educational apps. Second, I will demonstrate through 
a tutorial, the way in which teachers can create classes and assignments in Google Classroom. 
Finally, I will provide a series of tips in order to encourage teachers to explore and integrate the 


app in their FC. 


Google Classroom Features 

In this section, I will provide a characterization of Google Classroom (Figure 4.17, See 
also Appendix A, Slide #20). Then I will describe its main features, and I will explain the 
different ways in which Google Classroom promotes collaboration and allows learners and 


students to improve their communication (Figure 4.18, See also Appendix A, Slide #21). 


What is Google Classroom? 


*Google Classroom isa 
learning platform that allows 
teachers to create classes, 
distribute assignments, 
grade and send feedback. 





Figure 4.17: What is Google Classroom? 


e It helps students and teachers foster better 
communication. 





* lt allows students to collaborate through Googl 
Apps. | 


Google Classroom 
a e It allows teachers to provide richer feedback. 





* Teachers and students can sign in from any 
computer or mobile device. 


«Free for schools. 


e It doesn't require installation. 


Figure 4.18: Main Features 


Next, I will shed light on the importance to promote the use of Google Apps to engage 


students in collaborative activities and projects (Figure 4.19, See also Appendix A, Slide +22). 


Additionally, I will provide a characterization of the educational apps included in the Google 


Suite (Figure 4.20, See also Appendix A, Slide #23). 


Integration with Google Apps 


«Google Classroom 


Google allows students to 


Apps tOr REGADO! interact and 


E] t i 9 a a collaborate through 


Google Apps. 


Figure 4.19: Integration with Google Apps 
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Create Create Create 
documents spredsheets presentations documents 





video calls 


Class forums 





Figure 4.20: Apps for Education 
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Google Classroom Tutorial 

This section will include a tutorial that will allow teachers to familiarize with the main 
components of Google Classroom. I will demonstrate the steps to create classes (Figure 4.21, See 
also Appendix A, Slide #24) and assignments (Figure 4.22, See also Appendix A, Slide #25). In 
the same way, I will mention additional features that facilitate opportunities to implement 
formative assessment activities and class discussions (Figure 4.22, See also Appendix A, Slide 


#25). 


Creating classes in Google Classroom. 





1) Sign in with your google account. 
2) Pick your role e 


3) Clickon + to create your first class. 


4) Complete class name, section, subject and room. 


5) Personalize your classroom. Select theme and upload picture 
(optional). 


6) Post your first announcement ($) =e something with your class 
7) Share the class code with your students 


Figure 4.21: Creating classes in Google Classroom 





Creating assignments in Google Classroom 


1) Click on classwork on your home screen. 
2) Click on .Then, select assignment. 
3) Add title and the instructions. 


4) Click on 0: to attach links, files or Youtube 
videos. 


5) Assign points and due date. Add rubric if needed. 
Then, click on assign. 


Figure 4.22: Creating assignments in Google Classroom 


More features 


«Google Classroom also 
allows you to create 
quiz assignments and 
class discussions. 
Additionally, it includes 
a friendly interface to 
check students’ grades. 





Figure 4.23: More Features 


Practical Tips 


In the last section of the workshop, I will provide teachers with a series of tips and 


strategies that will improve their experience when using the Google Classroom platform for the 


first time (Figure 4.21, See also Appendix A, Slide #24). 





«Explore the platform before sharing class codes with students. 


«Share with your students netiquette expectations. 


«Encourage students to collaborate through Google educational Apps 
and class discussions. 


¢ Allow your students to get familiar with the platform. 
«Collaborate with other teachers. 


. Communicate with parents and guardians. 


Figure 4.24: Tip 
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Chapter 5: Conclusions 


The integration of technology in education has allowed teachers to discover new ways to 
interact with their students and improve the delivery of their content. As a result, new 
educational approaches have emerged that have transformed the learning experience for both 
teachers and students. Considering current blended learning models, the Flipped Classroom (FC) 
has demonstrated significant benefits and advantages in comparison to traditional teaching 
methods. The FC takes away attention from the teacher and focuses on the learner. Moreover, the 
FC encourages students to take responsibility for their own learning, and its flexibility allows 
them to work at their own pace, anytime, anywhere. 

Implementing the FC model could better address the needs of students who usually 
struggle to meet their academic goals. For example, the FC could be a convenient method for 
those students who frequently miss classes due to sports practice. Similarly, the FC could benefit 
adult learners who have to work and need to catch up with their classes in their free time. It could 
also help students who miss several days of school due to illness. Even substitute teachers may 
find this approach useful. 

In the same way, the FC benefits teachers who struggle to provide sufficient 
individualized feedback during class time and encounter difficulties in finding strategies to 
differentiate their instruction. In the FC, teachers become tutors who facilitate learning 
experiences that allow students to collaborate and engage with the class content in a more 
personal way. In the case of English as second language classes, the implementation of the FC 


could lead to more opportunities to use authentic language in both academic and social contexts. 
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As a second language teacher, I have had both the experience in implementing the FC, 
and the opportunity to witness its benefits. My own experience was the motivation to design the 
product of this project that included the design of three professional development workshops 
aimed at illustrating the benefits of the FC model in ESL learning. In the first workshop, I 
provided an overview of the FC model, characterized the roles of teachers and students, and 
suggested strategies and resources to be used in ESL classes. Then, I highlighted the importance 
of using teacher created-videos and provided step-by-step tutorial leading teachers in the process 
of planning, recording, editing, and publishing their own videos for their flipped classes. Finally, 
I explained the benefits of integrating Google Classroom and Google Educational Apps in the 
FC. 

With the professional development workshops that I designed for this project, I hope to 
encourage ESL teachers to become technology users and allow their students to learn in a 
learner-centered environment. Moreover, I want to demonstrate that it 1s not necessary to be a 
technology expert in order to make engaging instructional videos. Our students are digital users 
who interact with technology at all times. I believe we can lead our students to recognize that 
technology can also be used for learning purposes. 

Teachers need to be aware of the time that needs to be invested in learning the digital 
skills required to implement the model. Additionally, it is vital to share their experiences with 
parents and administrators so they can understand the benefits of the model. 

The Flipped Classroom is a relatively new learning approach. Therefore, further research 
is needed in order to keep understanding how it benefits the learning experiences of both 
teachers and learners and how it continues to develop a convenient and flexible model that 


facilitates and promotes the learning of a second language. 
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Workshop #1 


The Benefits of the Flipped Classroom 
approach in ESL 


CARLOS ANDRES OLAYA AMAYA, GREENSBORO COLLEGE 


Slide # 1 





Are you ready to flip your class? 





¢ Flipped Learning has a deep 
impact on the professional lives of 
teachers, but more importantly, 
flipped learning positively affects 
the lives of students (Bergmann & 
Sams, 2015) 


* If you are ready to relearn 
everything you know about 
teaching, you are ready to flip 
your classroom (Brown. 2018). 





Slide # 2 


ow do you feel about the following statements? 
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‘| enjoy learning about new technologies and applications that later | can use in my classroom. 
‘Allowing students to use technology is risky. They can easily access inappropriate content. 

‘| have access to technology tools and resources to integrate in my classroom instruction. 
“There is too much technological change coming too fast without enough support for teachers 
‘Students learn best in traditional lectures that are delivered at a mainstream level. 

“There is no way | can personalize the education of 35 students at the same time. 

* Using mobile devices in the classroom can lead to interferences in students’ learning 
orocesses. 

‘When using technology, students can create products that show higher levels of learning. 

“I think technology is unreliable. 

* Using technology in the classroom can lead to more exciting and engaging lessons. 


Slide # 3 


e It is an instructional approach 
where teacher-created 
materials, featuring 
instruction of new concepts, 
are viewed outside of 
scheduled class time, in turn 
freeing teacher-student time 
for more collaborative efforts 
in class (Mehring & Leis, 2018) 
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What is the Flipped Classroom? 
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naam = What does a flipped classroom look like? 
e Students watch video lectures at 
«| home. In class, students engage in 
5 Hy H Homework Activities collaborative learning activities. 
Lecture Teg 
e All the attention is centered on the 
learner and learning (Bergmann & 


SEE THE MODEL IN ACTION: Sams, 2012). 


+e Teachers are observers who 
assume a tutorial role. Also, 
teachers facilitate student- 
centered activities. 








HTTPS://WWW.YOUTUBE.COM/WATCH?V=G_P63W_2F_4 





Slide #5 





* Interact with the content they are learning 
and their teachers. 


* Develop autonomy and take control of the 
way they learn. 


* Work together on collaborative activities that 
promote social and academic language 
development. 


+ Must be able to demonstrate relevant skills 
and to apply their learning through creative, 
real-world demonstrations 





e Engage in active learning. 


Slide # 6 
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eachers in the FC 





* Become coaches who guide and help 
learners apply new learning. 


* Use video lectures to trigger students’ 
interest. 


* Promote interaction through student- 
centered activities. 


+ Explore individual student's learning 
difficulties and styles. 





* Build positive relationships with their 
students. 
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The importance of videos in the FC 


The reason teacher-created videos are 
more successful is because they involve 
one of the fundamental features of good 
teaching: relationships between students 


and their teacher (Bergmann & Sams, 
2015) 





TOOLS 
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ips to flip your class 





Flipped 


Classroom 


5 
6 


— 
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What is one lesson or topic with which students in your class typically 
struggle, one you find yourself repeating over and over? 


How can your students demonstrate that they know how to use that 
concept or topic from that lesson? 


Try to record your video lesson. Remember it is ok to use videos from 
colleagues too. 


Teach your students to watch your videos. 
Share your videos on your school website, YouTube, or flash-drive. 


Provide alternatives for students who don't have access to 
technology. 


Involve parents. 
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Using Videos in the Flipped 
Classroom 


Workshop # 2 
By Carlos Olaya 
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Introduction 


* Video lectures are a powerful tool 
that teachers use in the FC to trigger 
students interest that help them 
prepare for classroom activities. 


* Students can watch the videos at 
their own pace, anytime, 
anywhere.Also, they have the 
ability to pause and rewind their 
teachers. 


Slide # 12 
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Pause and rewind 


Learners work at their own pace. 
They can pause the video anytime 
and write down notes or questions 
about the lesson. When they come 
to class, they get help from their 
teachers. Meanwhile, teachers use 
students questions and doubts to 
evaluate the effectiveness of their 
videos. 





REWIND 





Slide # 13 


Making your own videos 


+ One the most effective ways to create 
instructional videos is through screen 
casting software. 





* Making videos instructional videos is 
not expensive. Devices such as laptops, 
tables, and phones can be used to 
create and produce quality videos. 





* Use apps such as quicktime, clips or 
iMovie. 


SCREENCAST > MATIC 


Slide # 14 
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Steps to make your video 





+ Plan your lesson. What do you want your 
students to learn? 


+ Create an outline or script of your video 


* Record the video ( keep it between 10 and 
15 min). 


+ Add annotations are good way to make 
your video interactive. 





+ Edit your Video EAN 


* Publish your video SCREENCAST © MATIC 
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How to make your video on Sereencast-0-Matic? 





* Use your email to signup c 

* Install the extensions. 

+ Allow the system to use your camera and microphone. 
* Click on to begin your recording. 

+ Click on fa 
+ Click on [fa 


* Click on ES if you want to record both your screen 
and webcam. 


if you only want to record your screen. 





if you only want to record your webcam 





Tip: If you don't feel comfortable talking in front of the camera yet, choose the option to record screen only. 


Slide # 16 


44 


How to publish your video? 





Available on © Chromebook, @ Mac, and #8 Windows. 


+ Click on MERZA to start recording. 


* Preview your video. 

* Click on EE to edit your video and add more advanced features. 
* Click on if you want to download the video on your computer. 
* Click on CES if you want to save your video on the website. 


* Click if you want to upload the video on Youtube. 
Slide # 17 


What about If | don't plan to create my videos yet? 








* There alternative websites 
such as YouTube, TED Talks and YouTube 
The Khan Academy with 
video lessons, lectures and 
resources for free. 


© Khan Academy 





Important: The more interactive the work is at home, the more successful the flipped classroom is, and the more your 





students you will keep watching your videos. 


Slide # 18 


45 


Workshop #3 


Midis. 
e 2 se 


How to use Google Classroom in the Flipped 
Classroom? 
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“Google Classroom is a 
learning platform that allow: 
teachers to create classes, 





distribute assignments, 
grade and send feedback. 


Slide # 20 





e It helps students and teachers foster better 
communication. 


elt allows students to collaborate through Google 
Apps. 





Google Cl 
er renter e It allows teachers to provide richer feedback. 


e Teachers and students can sign in from any 
computer or mobile device. 


«Free for schools. 


e It doesn’t require installation. 


Slide + 21 





Integration with Google Apps 


e Google Classroom 


Google allows students to 


Apps for Education interact and 


131, & Y a E collaborate through 


Calendar Drive Google+ Hangouts Photos Sites Goo gle Apps. 





Slide # 22 
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Apps for Education 









t and | 
Create Create organize Cines Toruna 
documents spredsheets CRES documents 


Slide # 23 





Creating classes in Google Classroom. 


1) Sign in with your google account. 

2) Pick your role 0 

3) Click on + to create your first class. 

4) Complete class name, section, subject and room. 


5) Personalize your classroom. Select theme and upload picture 
(optional). 


6) Post your first announcement 2 Share something with your class... 
7) Share the class code with your students 


Slide + 24 








Creating assignments in Google Classroom 


1) Click on classwork on your home screen. 
2) Click on 
3) Add title and the instructions. 


4) Click on vaa to attach links, files or Youtube 
videos. 





. Then, select assignment. 


5) Assign points and due date. Add rubric if needed. 
Then, click on assign. 


Slide # 25 


More features 


e Google Classroom also 
allows you to create 
quiz assignments and 
class discussions. 


EE Additionally, it includes 
| a friendly interface to 


check students’ grades . 





Slide # 26 
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«Explore the platform before sharing class codes with students. 
e Share with your students netiquette expectations. 


e Encourage students to collaborate through Google educational Apps 
and class discussions. 


e Allow your students to get familiar with the platform. 
e Collaborate with other teachers. 


e Communicate with parents and guardians. 
Slide # 27 
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